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Saturday Night at the Movies

The Message Makers

Duration:

Two feature length films (uncut, uninterrupted) and The Interviews last approximately 4.5 hours.

Program Description:

The Interviews

Directors like Stanley Kramer (The Defiant Ones) and Martin Ritt (Conrack) brought liberalism to Hollywood cinema in the 1960s and 70s. They are featured guests along with author Gavin Lambert and actors Antonio Fargas and James Legros as they discuss films with strong moral messages that reflect social consciousness.

The Defiant Ones (1958)

Tony Curtis and Sidney Poitier play escaped convicts on the run. Curtis’ character hates blacks and Poitier’s character hates whites, but they are chained together forcing them to rely on each other. This was Stanley Kramer’s first great success as a director. He gained the reputation as a message maker with more great films like Inherit the Wind, Judgement at Nuremberg, and Guess Who’s Coming to Dinner.

Conrack (1974)

Jon Voight plays Pat Conroy, a teacher who accepts a position in the late 1960s on a small island off the coast of South Carolina, where institutional racism has produced a class where the students are functionally illiterate, can’t count, and don’t even know what country they’re in. Against the objections of local leaders, Conroy begins to teach his pupils lessons that are useful and open their minds. The film is based on The Water Is Wide, written by the real Pat Conroy. Conroy went on to become a successful author of books such as The Great Santini and The Prince of Tides.

Background Information:

Teachers may wish to have students watch both films and The Interviews or perhaps even one film and The Interviews. In the latter case, The Defiant Ones is suggested.

Background information is presented on Sidney Poitier. The first is a simpler, less language-intensive version.

BACKGROUND INFORMATION: Sidney Poitier

Sidney Poitier started out as the son of poor Caribbean parents. A troubled teen, his parents sent him to Miami to stay with relatives and keep out of trouble.  In the United States, Poitier found his true calling of fighting racism and the stereotypes of African American performers.  Sidney Poitier’s magnetic screen presence appealed to both black and white audiences. Despite his excellent reviews, Poitier encountered much difficulty finding work during the 1950s.  Sidney Poitier refused to allow racism to stand in the way of his life or career and eventually succeeded in his goal of forcing America to see him as an actor, not a “Black Actor”.  His dignity and talent are what eventually led him to be the first African American to win an Academy Award for Best Actor. (This description is modified from one found at http://www.aetv.com/class/admin/study_guide/archives/aetv_guide.0150.html)
BACKGROUND INFORMATION: Sidney Poitier

A native of Cat Island, The Bahamas, (though born in Miami during a mainland visit by his parents), Poitier grew up in poverty as the son of a dirt farmer. He had little formal education and at the age of 15 was sent to Miami to live with his brother, in order to forestall a growing tendency toward delinquency. In the U.S., Poitier first experienced the racial chasm that divides the country, a great shock to a boy coming from a society with a black majority. A determination to find and create opportunities for African Americans was born in him because of the poor treatment he received on the streets of Miami. At 18, he went to New York, did menial jobs and slept in a bus terminal toilet. A brief stint in the Army as a worker at a veteran's hospital was followed by more menial jobs in Harlem. An impulsive audition at the American Negro Theatre was rejected so forcefully that Poitier dedicated the next six months to overcoming his accent and performance ineptness. On his second try, he was accepted. He was spotted in a rehearsal and given a bit part in a Broadway production of "Lysistrata," for which he got excellent reviews. By the end of 1949, he had to choose between leading roles on stage and an offer to work in the film No Way Out (1950). Poitier's performance as a doctor treating a white bigot got him plenty of notice and led to more roles, each considerably more interesting and prominent than most African American actors of the time were getting. Nevertheless, the roles were still less interesting and prominent than those white actors routinely obtained. But seven years later, after turning down several projects he considered demeaning, Poitier got a number of roles that catapulted him into a category rarely if ever achieved by a black man of that time, that of starring leading man. One of the films, The Defiant Ones (1958), gave Poitier his first Academy Award nomination as Best Actor. Five years later, he won the Oscar for Lilies in the Field (1963), the first African American to win for a leading role. Poitier maintained activity on stage, on screen, and in the burgeoning Civil Rights movement. His roles in Guess Who’s Coming to Dinner (1967) and To Sir, with Love (1966) were for their time landmarks in the breaking down of social barriers between blacks and whites, and Poitier's talent, conscience, integrity, and inherent likability placed him on equal footing with the white stars of the day. He took on directing and producing chores in the Seventies, achieving success in both arenas. Although he has reduced the frequency of his roles in recent years, he remains one of the most respected and beloved figures in American cinema of the twentieth century. (This description is modified from one found on the Internet Movie Database at www.imdb.com)

Many thanks to Robert Fantilli and Rosalia Gallippi for their assistance in the creation of this teacher resource. Robert is a student at OISE/UT in the Masters of Teaching program. Rosalia is a teacher with the Toronto Catholic District School Board. 

Curriculum Connections:
ENGLISH

ENG 1D English (Grade 9)

Media Studies

Analyzing Media and Media Works

-demonstrate critical thinking skills by identifying the differences between explicit and implicit messages in media works (e.g., make an oral presentation to the class about the differences between family life as depicted in a television series and as experienced in real life; identify and evaluate the variations in treatment and emphasis of different covers that have been designed for the same book) 

ENG 1P English (Grade 9)

Media Studies

Analyzing Media and Media Works

-demonstrate critical thinking skills by identifying the differences between explicit and implicit messages in media works (e.g., write a report describing discrepancies between the presentation of a product in advertising material and its use by a consumer; read packaging for similar products to assess its effectiveness and appeal to potential purchasers)

ENG 2D English (Grade 10)

Media Studies

Analyzing Media and Media Works

-demonstrate critical thinking skills by identifying the differences between explicit and implicit messages in media works (e.g., write a report comparing unique features of several newspapers to assess their appeal to readers; explain the satire in a parody of a media work)

ENG3U English (Grade 11)

Media Studies

Analyzing Media and Media Works

-demonstrate critical thinking skills by identifying bias and by analysing explicit and implicit messages in media works (e.g., explain the effect of images used in a film; identify the perspective of a newspaper or magazine)

ENG3C English (Grade 11)

Media Studies

Analyzing Media and Media Works

-demonstrate critical thinking skills by identifying bias and explaining the difference between explicit and implicit messages in media works (e.g., explain the intended appeal of images selected for specific advertisements; write a short essay on the theme of a feature film) 

-explain how the form, style, and language of a variety of media forms communicate messages with specific social implications (e.g., explain how the characteristics of a national newspaper, a local newspaper, a local television newscast, and the Internet are reflected in the coverage of a major news story; compare the effectiveness of the language and style in a range of television news-magazine programs) 

ENG3E English (Grade 11)

Media Studies

Analyzing Media and Media Works

-demonstrate critical thinking skills by identifying explicit and implicit messages in media works (e.g., analyse the use of claims and appeals in a series of advertisements; identify the point of view in a documentary)

-explain ways in which media works reflect, distort, or influence audience behaviour (e.g., compare the portrayal of teenage life on television with teenage life in the school and community

-explain the impact on various segments of society of the portrayal of violence in the media); explain how and why different audiences interpret media works differently (e.g., survey peers and adults about their reactions to specific television programs and explain the results)

ENG4U English (Grade 12)

Media Studies

Analyzing Media and Media Works

-use critical thinking skills to identify bias and to analyse the differences between explicit and implicit messages in media works (e.g., analyse and assess the representation of Canadian culture in a wide range of films and television programs; analyse and assess the newspaper, television, radio, and Internet coverage of a conflict or uprising);

-explain how representation, form, style, and techniques in media works convey messages with social, ideological, and political implications (e.g., compare advertisements promoting healthy living as presented in different media forms; compare the coverage of a business or political news story in a range of newspapers, news magazines, radio and television newscasts, and on the Internet)

ENG4C English (Grade 12)

Media Studies

Analyzing Media and Media Works

-demonstrate critical thinking skills by identifying bias and analysing messages in media works (e.g., write an essay describing aspects of Canadian culture as represented in a range of Canadian television programs; explain the impact of cross- promotional marketing associated with a film) 

-explain how the form, style, and techniques in media works convey messages with social or ideological implications (e.g., write a report investigating the social implications of the representation of heroes, villains, and conflict in electronic media) 

ENG4E English (Grade 12)

Media Studies

Analyzing Media and Media Works

-demonstrate critical thinking skills by identifying bias and explaining the difference between explicit and implicit messages in media works (e.g., prepare an oral presentation on bias in a TV documentary; identify aspects of Canadian culture as represented in a range of Canadian television programs and films; write a report describing how a marketing campaign is constructed to appeal to a specific audience);

-explain how the key elements of a variety of media forms are used to communicate information and/or to influence people (e.g., compare the techniques used in instructional videos and printed manuals about using a household appliance; assess how language is used in advertisements to influence consumers

EMS3O Media Studies (Grade 11)

Media Texts 

Analysing Media Representations

-analyse how individuals or groups are presented in media works and assess the accuracy and influence of these representations (e.g., create a collage of familiar stereotypes in the media and explain the overall impact of these images; compare media representations of work, vacation experiences, or family life with their own experiences) 

-examine how people or groups are represented in a variety of media works and explain the beliefs and biases revealed and the messages conveyed (e.g., discuss how the message of a popular television program would change if the main characters were from a different socio-economic or ethnic group; explain the effects of the inclusion, exclusion, or positioning of people or groups in magazine advertisements) 

-analyse media representations of social, political, and cultural issues and explain how the representations influence people’s interpretation of the issues and their level of concern (e.g., analyse media coverage of the international response to a war or uprising; assess the effectiveness of public-service announcements in the media)

Media Audiences

Overall Expectation

-analyse and draw conclusions about the influences of media and communication technology on society, culture, and the economy
THE ARTS: MEDIA ARTS

ASM3O Media Arts (Grade 11)

Analysis

Self and Community

-analyse and compare ways in which various examples of media art have an effect on their lives

-analyse and compare ways in which works of media art influence various audiences and ways in which dynamic interaction with those audiences can affect the meaning of a work 

-explain how media arts productions can be used to express social and cultural realities

ASM4O Media Arts (Grade 12)

Analysis

Function of Media Art

-analyse ways in which media arts can form and represent the viewpoints and values of different representative groups (e.g., cultural, economic, or regional groups)

Pre-Viewing:

( Prior to viewing the film(s), ask the students to consider the different forms of discrimination (racism, sexism, ageism, etc.) that are prevalent in society.  In small group format, ask the students to brainstorm a list of the various types of discrimination. Groups should discuss the various forms of discrimination, the instances in which they are encountered (opportunities for employment, education, accessibility issues for the handicapped, etc.) and the associated disadvantages.  In a risk-free environment, students may be willing to share their own personal experiences of discrimination.

( Numbered Heads (Cooperative Learning Activity)

Numbered heads is a structure whereby grouped students number off and investigate a problem during a set time. When the time has expired the teacher calls out a number and the student with that number in each group responds. This strategy has a simple structure with a short time frame and can be used at any point in a learning experience. All participants are involved in thinking and talking as they work collaboratively to respond to the question and ensure that each member of the group understands the answer. Numbered heads is used as an alternative to whole-class question and answer and as a way to support all class members simultaneously in review or consolidation of learning.

Ask students to consider the various ways the media can influence audience beliefs and behaviours.  This discussion will likely extend in various directions that may include the role of advertising, the fashion and entertainment industry and/or movements for political and social change and some of the specific effects of media messages on the mass population. Individual groups will record their responses and share them with the rest of the classroom as per Numbered Heads. Chart paper maybe helpful for ESL/ELD students who may be called on to present the answers for their group.
Viewing Questions:

For a photocopy-ready student worksheet with viewing questions for Conrack and The Defiant Ones, please see BLM 1 for each. Please note that the last five questions for each film are the same (should you decide to only view one film). These questions are somewhat more advanced and require that The Interviews be viewed as well. 

Post-Viewing:
( Engage students in a discussion on the explicit and implicit messages for social change depicted in the film.  Invite students to consider the various interpretations different audiences may have to the film.  Encourage students to consider the roles, if any, factors such as socio-economic background, race, ethnicity, religion and level of education may have on these interpretations.

( Ask students to select a form of discrimination they feel passionate about.  Students are to find both a real life example of this form of discrimination (as accounted through a newspaper article, interview, book, personal experience, etc.) and an example of this form of discrimination depicted in either a television series or movie.  Students can submit an essay that compares and contrasts the depictions of these experiences (see BLM 2).

( Ask students to consider why The Defiant Ones was a groundbreaking film. You may wish to provide students with background information (see above) on Sidney Poitier.  Ask students to select an individual who has made large scale contributions toward social change.  Students will create a poster that includes biographical details, pictures/photographs and specific information on the nature of the social change.  Students must also explain what role, if any, the media played in conveying the message. Students will present their posters orally to the classroom (see BLM 2). 

Assessment and Evaluation:
Both the Compare and Contrast Essay Rubric and the Poster and Presentation Rubric are found in BLM 2.

Related Resources:






Do you have a lesson plan to share or would you like to see additional online materials and activities that may be available for this and other TVO resources? 

Please visit Learn with TVO at www.tvo.org/learnwithtvo or 

contact lfernandes@tvo.org

